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ABSTRACT

Career education models are based on the
identification and analysis of major components needed to adapt
- present curricula into career-oriented curricula. There are four such
models: school-based, employer-based, home/community based, and
residential-based. The Comprehensive Career Education Model, a
scheool-based model, provides the base to design educational
experiences optimizing career development and ga1n an understanding
of self and the world of work. It has eight major elements subdivided
into 32 supporting themes. The Research for Better Schools (RES)
model, an emrployer-based model, is composed of a management
structure, an instructional program, guidance and counseling, and- an
evaluation plan. The Par West Laboratory Model is also an '
employer-based model, different from RBS in several aspects. A
home/community model was designed consisting of a' comprehensive
career—-oriented program centered in individualized learning prcgrams.
The HMountain Plains residential-based model unites family services
and educational services to form a totally self-contained educational
community. (The school-based model, as the point of departure for the
other three models, receives most of the articlefs emphasis.) (AG)
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Th-- Amcrican educational system has undergone drastic changues
duning the Pwenriech Century with limited affect on the total educational
systio. Contradictory as this statement may seem, a rdViéN 0! gach of tne
rreceding decadeé reveals that educational leaders have been actively in-

velwod dn ointroducing change. The progressive, general cducation, and

Pifo adjustment movements are but a few that have attra~ted the suoport of

Larsge segmonts of thn profession. These efforts have greatly exranded eoiu-

cavwenal opportunity and have broadened the expericntial basc of students,

but have aluvo tregmeonted the total system and have, in fact, nr-duced o
disjouinted md segmented educational system with no other uniform purpose

other than the completion of some fifteen thousand zggregazted hours Lo

gualifv the student for exiting from the system.

wWiile socletal changes, technological advancements, and the formal-
ization of disciplines have furthef compounded the problem, many of the same
basic concerrs expressad at the turn of the Century are prevelant todes.  Vhe
only significant change is in the terms, slogans, an: educational jargon useld ke
stress the inability of educational programs to meet the needs of youth. Like many

{:\ of tts predecsssHors, the career education thrust faces many of the same bar-
\' I3 . . . . 3

riers anid pitfalls. It does, however, have some distinct advantagoes tuat were
~~
O
O

not present in earlier attempts to reform education. For cxampie, it is

. N\
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community based with growing public support, it ié unified around one theme,
it has received signif;cant impetus from federal sources and resources, and
it is predicated on a modéls or systems approach to education. While in an
cmbryonic stage, the use of models for career education are of special sig-

nificance to the movement and are the focus of this chapter.

The Bducational ¥Mode

The growth in the use of models has paralleled the development of
var: s soaoments nf_intellectual inquiry. For example, the quest for know-
Peddse i acientidic fields such as astromony, biology, chemistry, and medicine
Nag lead o highly 6eveloped systems approaches. Other'applicatiuns are alse
mrowelant. in creonomics, political science, psychology, and socioloyy. In the
area of Lusiness, decision making, problem solving, and research and develop-
ment modelns form the base'fo; massive, complex.enterprises. In contrast, b
use of the term model in education has been far more infrequant. 2nly vre-
certly has the broadened meaning of the term model been applicd to edqutiun
in an exr.ansion of concepts inherent in instructional designs, curriculup
Frameworks, courses of study, and programs.

An educational model,‘however, goes far beywnd the pattern or orjan-
izatlon wsed in selecting, planning, and carrying forward ecducational experi-
ences in the scrnool. -‘The most significant distinction in the use of models
is thav it requirces a departure from the traditionél focus ‘on the narrow
functional speciali%y and places emphasis on meeting the oveéakl objectives'of
eéucation. It thereby creates a flow network within the total aducationai
community which builds upon subsystems that are interfelated,»inteqrated,
intecdependent, and that interact with the array of components (activities,

PP
jie]

content, experiences, mechanisms, procedures, strategies, etc.) zalected
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achieve the desired goals. Thus, the educational model provides a basis to
make decisions and to critically review curriculum plans in an organized
manner using scientific approaches and recognized goals rather than being

guided by an ill-considered mixture of assumptions, belicfs, and personal

vreferences.
Numerous advantages for the use of models in promoting educational

channs have been citeld.  In respect to career education, the following seem

parcicularily {fnacrtant:

Y The msdel provides the total framework and suggests
the interrelationships between all elements.

8]

‘he model creates a positive climate among faculty,
saronts, and students for change.

3)  The model removes the administrator from the role of
¢hange agent and reduces the resistance to administra-
t.ive mandate.

4y Ihe model provides for the use of change agents from
cither inside or outside the school system.

5)  1The model provides for feedback, self-correction, and
stabilization for the entire approach.

The areor ducation Models

the careor education models under development and refiuament follow

the pattern described for models within the educatiocnal centext. ‘'Thuoy arc

largu~scale models with more inputs and greater conceptual comnlexity than

found in the Jgreat majority of programs currently in existence in the public
schonl systems. In essence, the models are based on the identification and
analysis of major components required to adapt the present curriaculum.pat-

terns into a common theme that is consonant with the goals of ciurcer educa-

tion. 'the models nrovide a basis to ascertain the relationships belween the

comronznts, specify goals to be reached, convert the goals into operationally
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defined objectives,‘design from the components the methods yielding the high-
est probability of reaching the objectives, install evaluation procedures, and
feed the results back into the model to provide for greater efficiency, con-
tinuous reexamiration, adjustments, and further testing and evaluation.

The restructuring of education around a developmental theory
stressing reloevance to life roles required a detailed framework for construc-
ting carecr educatisn curricula. Within this frame of reference, essential
clements were vesearchad and in some cases a matrix developed to provide a
basis to reject some items as unnecessary and to select others as contrib-
uting to the gouals of career education. This conceptualization process re-
vealoed that thero are several different theories from the fields of human
arowth and development, vocational guidance, and curriculum development that
must bhe inteurated into the models. Further, it was apparent that to provide
for the self-actualization of all students ithwas necessary to duvelop alter-
native strateqgiss to deliver and facilitate the goals ol carecr educaticon.

FFour alternative conceptualizations of career education desurze

-special consid~ration at this point. These are 1) the school-based model,

2) the emulover-bLuased model, 3) the home/community-based model, and 4)

the residehtiai—based model. It is difficult, if not impossinle, to assesﬁ
the full range of implications for each of these models or to determine thos:
synergistic effect, The ramifications, howevér, of the school-based carecer
education are significantly magnified when COnsidered in relation with the
cther three. Since all of the models are related to the schoolfbased mode !,

'

expanded emphasis is focused on it

ks

-

A . . N K .
Consistant withi. the goals of career education, the wodels incor-
porate a concept of the individual's lifelong entitlement to the educat a2l

opportunities required for career awareness, selection, preparation, placement,
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advancement. The school-based model is the formative developmental program
provided for all children and youth. The .other models extend the concept
beyond the formal school anduprovide educational opporkunities teor individ-
uals throughout tiie successive stages of life. They provide a variety of
otticns Lor iniividuals who, for one reason or another, ﬁee@f;q recycle their
aor oactivitiesz, or who desire to advance in their carcer qoéls. ‘Tthus, the

(SR B A

For vacewy awareness, development, and preparation for any

moiais D
corson, vouasdboss of age, regardless of the circumstances of 1life and work,

arne rogardls se of tne soclal or physical barriers that may b imnosed.

SCHO0OL~BASED MODEL
oario o dnn 1971, the U.g. Qffice of Education datermin : that thore
Wﬁﬂlﬁuffifiuﬂt aev it in the concept of career education ro justity o resoarch
efime.,  in June of that year, the Center for Vocaticnal uand Wevanicol fdu-

cononn (OVPEY o Phe hile State University received a two million doll

grant, which hog s.onee been supplemented, to serve as the vrojoct mandjer for

woal-iased mesiel. As the prime contractor for the devol:iment, Loesting,

andd cnetetlation of the school-based Comprehensive Career iducation Model,

(e, tiee o oanter assumed responsibility as a Yresearch and onginocoering” and
WUNGL Wit aGent. S L cocperating local school districts (Mesa, Avizona: Los
Loy, tlalifornia; Jefferscen County, Colorado; Atlanta, Georsgia; tontiads,

fnn oand Hackenoack . New Jersey) were selected by the UEfroc of iincation

oL oart ol atwnrk to swerve as test and development siteun.  Those distriots

crovide considerable diversity, for they represent variations wn the siace

S sohnol districty, geoyraphic settings, cultural and cthnie mix, and invelve
=Y

vearly voue thouszosd Yooachors and administrators working with oor cighty-three

thousand studnnts.

O
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Overview of the Model

The major purpose of the Comprehensive Career Education Model is
to refine and operationally define in terms of student outcomes the concep-
tualization oi the schosl-based model. The K-12 school enterin !se is viewed
ag an intourated process concerned with optimiziné individual careér develop-
pent while conourrently enbancing knowledge of self and self-actualization.
Wihile the career sducation concept  extends through adult educat ion, the

scbvrei-based medde) an almed at the K-12 system armv.;

: frogr ossos Lrom early childhood into the adult yiirs.

2. invelves all students regardless of their post-

ntary school plans,

. involves the entire school program and the resources

crn the community.

4. Unites the student, his parents, and thes schools, the
ciruni by and employers in a cooperative cducaticnal
vernilanre,

%, trovides the student with information and experionces

prasenting the entire world of work.

A, Fapports tne atudent from initial career av.irenoss, Lo
rareey exploration, career direction-setting, o roer
orevaration and career placement, and provides tor
wlacewsmt follow-through, including re-educaticon LY
desired, '

HIKS

The Moddel, as illustrated in Figure 1, provides the basce to design educaticnal
eNperd nces soquenced and structured to optimize carser developnrent and Lo ex-

rerdd a4 broad basis for an understanding of self and the world of woyrh. U

utilizes and builds anon the motivating torce of career interest, develo:n:

and ; renavaticon ag a means to make all aspects of the school more ralavant to

bad

ife surposes and to stimulate student interest and participation in the

school.  fihus, the assimilation of knowledge is viewed as an applicative pro-

1
haror . Hililer, "dtrategies for Implementing Careor ducatlion: A

Svhool-Rased Medel ," A Paper Presented at the Annual Mecting of the Amnecrican
wducational Ragcarch Assuciation, Chicago, Illinois, April 3-7, 1972, p. 2.
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cess rather than merely descriptive, and emphasizes subject matter as the means

rather than the end.
The systematic approach implied by the "research and engineering"
connctation for infusing career education into the existing K~12 curriculum

! . .
places heavy emphasis on the mapping of the project and the defining of plans

of attion by time periods. It requires that emphasis be placed on quality

, sovhisticated data collection metbods, documentation of
rraject qcm}ViLLesh dnd the development of instructional modules.

Mt silaht major elements of career education in the fodel which
extend vertically through the curriculum wére identified to facilitate indi-
vidual rrearess Uwough career awareness, orientation, explor&LLon, and prep-
aration. Those have been fractionated into thirtv-two supborting themes from
which anroximately fifteen hundred goals have'been established. Approxinately
three thoumqud student ;:erformance objectives have been written (witih wthers

v
under developmont) to attain these goals which support the theoos and are
designed to provide for the attainment of the eight basic program elements.
Alorgy with the matrix development, a national inventory of materials and pro-
grare was undertalen to produce. the prescribed outcomes congruent with the
model. Bench-mark data was.collected and analyzed to establi%h the prosent:
state of affairs in reyard to student, school, and community activitics. >Ccn~‘
currently, a diagnosis was made of programs 1in th¢ six‘site schools to determine
what portieon; of the model were already in place and operating; frescriptive
treatments  weore formulated, evaluated against desired out&omws, and
rucybléd when neccssary. These cycles of diagnosis, prescriptive treﬂtmeﬁt
assessment, acceptance, rejection, and recycling.aré mdior aspeaty 55 tne

developnent and testing of the elements.



Essential Components in the Modul

The basic concept of career education provides gegeral direction for
the schocl~hased model, buﬁ the restructuring of education around a develon-
mantal thoory stressing relevance to life roles requires a mo. o detailed
operat:onal framesork. To properly develop the model, a specific reference is
necded e azcevbain whether wproper emphasis is given to the selection and modi-
fiu&L%ah o? lrostruciionel medules to insure théf the resulting program is com-
Frofientive and soundly based.  Answers must be provided (s ¢ ool tuestions as:
“Whet are roc hass o elements of the school~based model?”  "wWhat is the guiding
framework?" ‘"What are thé expected outcomes?" '"vhat are the basic innredients
the veoagran?”  The following essential components provide dirvotion for the

Comorehensive Carewr Education Model. '

Carcar triucation Elements and Outcomes

e Clsmcnts of career development that provids Zor the Solf-
actualization of the student are imparative to the idavelopment of the deﬁaileﬂ
concaptualicatic:. of the school-based.model. There are nu£urous ways Oi fdaen-
tifvinu thesr vlesents for operational purposes. This was accomplished for the
school-basaed wodael by the Center through an examination of theories and authoo-
tties in the tields of human growth and development, vocational cuidance, §nd
curriculum development. The identified elements lgad to specified outoomes ag
itlustrated i Flgure 2. For exaﬁple, thelelement of carcer awarenass, wolch
is thie student's hnowledge of the total spectrum 6f careers, leads to eventual
career i[deatity. That is, career identity being defired us understanding cne's
potential roles wiihin the world of work. Other career education elements an
their asscclated qna]é include the elements of app?eciations and attibudos
which Jeads o gelf-social fulfillment; decision-making skiii%/caruuz

decisions; economic avarcness/economic understanding; skili

ERIC

Aruitoxt provided by Eic:
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awareness and beginning competence/employment skills; employability skills/

career placement; and educational awareness/educational identity.

Comprehensive Career Education Matrix

The matrix developed for the Model is based on the defined goals

of carcer educatrion as represented by the identified elements and outcomes.

This provides the operational definition for the school-based Comprehensive

Carcer Fducation Model. Inherent in the matrix are the following assumptions:

i it is essential that each person know himself and
develosn a personal value system.

7. -t is ~ssential that each.person perceive, the
ralaticnship between education and life roles.

5. .1 is essential that each person acquire knowledge
of the wide range of careers.

4, 1 s essential that each person ke able to perceive

srocesses Ln production, distribution, and consuap-
tiun rulative to his economic ‘environment. '

5. 1t is essential that each person be able to use in-
formaticn in determining alternatives and reaching
rlecislions. ,

. It is essential that each person acquire and develop
skills which are viewed as the ways in which wan
extends his behavior. ‘

7. Tt 'is essential that each person develop social and
commiinication skills appropriate to career mlacement
and adjustment. ‘

d. 1t is essential that each person develop avpropriate
felings toward himself and others.?

The CCEM program matrix contains the eight career cducaticn clamonts
alony one axils and grades K through 12 along the other axis ksee Figure 5.
Building upon this organizational framework, themes, qoais, and pesrfoanancu
ohjuectives approsriate for each of the 104 cells in the matrix grid were

A2

daveloped by classrcom teachers, curriculum/guidance specialists, and other

schonl personnel. While far from ideal or complete, it provides a frame of

i

The Center for Vocational and Technical Education, Developmental
Program Goals: " rehensive Career Fducation Model. (Columbius, Ohio: Ihe
Ghio State University), August, 1972, p. 4.
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reference for defining the direction of program content and develbping sup-

porting curriculum materials.®

Occupational Clustering

The initial USOE clusteriﬁg concept for career education provided

an organizational structure for occupational and career preparation informa-
‘tion for the school-based model. The purposes of this clustering system were
to supply the student with information about the world of work, to assist in
the solection of a career consistant with interests and abilities, and to
previde modsls thal would shape instructional objectives and learning experi-.
ences. Later in.the devrlopmental process, the Human Resourcés Research
Organization (HHumRRO) developed a new qlustering system spceifically to iden-
tify and validatr appropriate career clusters for CCEM. B? synthesizing useful
fmaturés fror, existing.types of systems (descriptive, sociological-psychological,
and task—analytic), HumRRO designed a clustgring model with one Eacet'repfe—
senting institutions, a second using occupational groups, and a.third depicting
thie status or lzvel at which the occupéfion exists (see Figure 4).

- The system calls for a rather simplg combihatiop of ‘the main institu-
tional carecr area;_and career levels dimension at the awareness level and a
somewha* more detailed combination of the same factors at the orientation level.
A detailed breakout of theSe.factors‘and a blending of the DOT functional

'
occupaticnal categories is prbvided at the exploration level. The snift in
emphasis at the selection level is to the DOT functional occupational categories
Qith a deemphasis of the first two factors. The demarcation hetweern cach of
ithese levels—is dependent on the readiness of the individual student to seioct
-4 .

and begin specialization rather than being determined by a particulér grada

level.

Spurther refinement of the matrix cells is underway, but the initial
goals are available from the Center fcr Vocational and Technical EZducation under
- the title Developmental Program Goals: Comprehensive Career. Education Model.

MRl A ruiTex: Provided by ERIC
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Based on these approaches tc clustering, the Center and supporting
local eéucation agency personnel developed a Career Information System (CIS)

to provide for a structure of knowledge for the school-based model. As

illustrated in Figure 5, this three dimensional cube includes oroduct infor-
nation {(clastersy, rvecess information (oceupations), and personal..
invernation (worker funotions=).
Figure 5
g . 8
CARESR INFORMATION MODEL
Grades 4-6

CAREER AWARENESS

————

Professional, Tecinical, Managerial ] J
Clerlcal

sGalea & Gervice

Ferming, Fisherles, Forastry ’
Processing /

Machine Trades
Bench Work
Structural

Miscelianeous 1 Data

Peaple

5 RSN
Clusters -gfﬁg Qdﬁﬁ o {£i§§§‘ Worker Furctiozsz

Guiding Carcer Education Concepts

In aidition te the concepts and components already discussed, thoroe
are several others that are integrated in to the school=hased mndel. The

emphasis on tie five areas of career guidance, community involvemenl, prowram-

. o —_ , o,
o) ~
< .
Bruce Reinhart, "Building A Comprehensive Career Education System,"
A Paper Presented at the National Council of Local Administrators Meeting,
American Veocational Association Convention, Chicago, Illinois, Devember 2, 1972,

“p. l6. :

O
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matic redirection, support systems, and implementation strategies, however,
suggests the need to single these out for special attention.

Carvcer Guidance. The role of career guidance within the context of

caxreer education is suﬁstantially different than viewed by many educators in
the traditional context of education, For example, it is based on a more com-
protensive view of the individual and his career developmeaut ower a life span.
T L5 a2 carcer dovn lormant process which takes place over o period of time. It
Ao toner denends only on an analysis and élassificatiou of e covmienz, bartoin
audit: . uses the work setting to assist individuals to better uncderstand them-
Solves. fubsmesuernily, the roles of teachers ana cognselors 1 the new persjec-—
tive Lo Choanged significantly. fhe guidance program assists studmits to
rooatress thronagn programs and developmental tasks by ntilizin: o team approach
with il sfucational personnel sharing expanded guidancoe rusnonsipbilities.

Comeauniity Tnvolvement. The establishment of o public puantnership in

which information, responsibility, and decision making are sharoed by all in-
velved in educavion is a primary component of the scheol-based wmrodel. A5 a
couvrer o education system rather than a program, a new comaunity relaticors role

is reygulred. Ermfessinndl_autonomy and career education arc incompatible iﬁ
that 1t is unrcalistic for educators to prepare students for a wide ranje ot
carcers without the assistpace of the community, to $imulate the career environ-
ment of all oczugations, to provide the required facilities and facultics, or to
develop and manage a comprehensive program without extensive communitcy support
and assistance. This partnership includes various Socionecénomic and minority
Jroupss, special interest groups, and consumer groups including students, parents,
and industrial renresentatives. i

Programmatic Redirection. While stated throughout this chapter, it

cannot he overcemphasized that career "education is a major attomp: to redirecot
the total educational system. The school-based model demands a4 reassessmant in

‘El{lC ‘ | | | :
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terms of new goals that will permeate every program and every aspect of the
schoel. As a total system, educational experiences in grades K-12 are
structuﬁed around the carcer development of each student which: 1) Integrates
the academic knowledges and skills with occupational preparation, 2) assures
that each existing student will be pfepared for a further career education
wrongram and {or ontry into an occupation, 3) provides for each student é prb—
gram relevant o the becoming of a self-fulfilled, productive, andIEOHtributing
citizun, dnd 4) focuses the educational experiences of students around réal life
deavaelomontal neads, |

The school-based modei is based on the deévelop-

emnt and utilization of several supporting information systems. This éomponéng
insuras the gachering, storing, analyzing, and disseminating of reliable infor~
matien. Tt includes, for example, occupational and labor market information
needed in the classroom and counseling office; data about commqnityuorgani#
zations; information about required instructional materials and reéources:
classroom dabla rclatihq class, grade, school, district, and vrogram activitvies
te prodram goals and objectives; clustering data for curriculum dewvelopment

: .
activities; an.t information pertaining to assisting students in educational.
clannitg. The five key data files used for these and related yurposeé include
stqdunt data, vlass data, career inférmation data, educational resources, and

placement information files.

Tnplementation Strategies. while the school-based model is built
on a sound philosophiéal and theoretical framework, the key to its success is
dependfnt on tha unresolved issues and quéstions that can only Le obtained
through the implementation_process. This}involves a maqnituﬁéhof areas fof

cart of the

I
Ji

which strategies and techniques are being developed and tested

comprehensive Career Education Model. It includes.such areas as module refine-

Aruitoxt provided by Eic:




ment and development, staff development, evaluation procedures, utilization of

support systems, delivery system development, and administrative gtrategies.

These and others -are the focus of-Parts II and II1 of this publication.

MP LOYER—-BASED MODEL-

In a thrust‘patallel to the development of the school-based model,‘
the U300 funded the alternative employer—based models in June, 1971. Sinee
initial suyparf, i,ut regional laboratorles have been charged with the major
responsitility of developihg an employer-besed careerAeducation model (EBC).
These include the Appalachian Educational Laboratory, the Far West Laboratory
for Bduzational Rescarch -and Development, the Northwest Regional Educational
Laboravory, aul Research fox.Better Schools, Inc. Working with a consottia of
nublic anﬁ private employers, these laboratories encourage :he nS sistance and
active support.of diverse community groups as unions, scheols, PTAS, Chanbers
of Commerce, and businesses. The goal is to meke'the community.the classrqgm‘
by providing ndurational experlences in-a varlety of settlnc,; such as lahora-
torias, productioh lines, parks,'museums, hospitals, and consuruntion‘uitosQ

The models under development by the Far WestyLaboratdry for Educational Research

and Leovelopment and Research for Better Schools, Inc. ave in this section

as illustrative examples of employer-based models. ‘Tach has a rescarch base

~with specific input studies, curriculum approaches, and wilot testing procedures

integfated_into the,xesearch ahd'development‘framewofk.

Overview of the‘Model'

In gcneral the goals of the employer-based modtls are to l) rbvideifl

‘an a}*i"ﬂtlvo educatlonal program for students in an emplover basnd settl

e

‘2)_hnifyl the pdsitive elements.of*academic,‘general,‘and”vdcational,curricula




inte a comprehensive carceer education program, 3) increase the relevance of
education to the world of work, and 4) broaden the base of community partics -
pation, particularly by involving public and private employers more directly

in the educational process.

Rescarcn for Bekter Schools Model

The slover-hased model is composed of a management structure,

Tan instructional program, guidance and counseling activities, and an evalu-

ERIC

ation nlar . =ince the ceatral element of the model is the instructional
prosvam, the natuve of the instructional activities stronaly influcnce the
qovoeriansc ahd managenent of the model, the naturelof student jursonnel ser-
vices, aund the shapg of the evaluation.

The warisus instructional activities included invthe mode) are vbased
on thirew major cducational themes--general education, exjploratiwve udugation,
and spec’alized education (see Figure 6). The general educatiorn component
includes basic studies, extended studies, and supplementary 3tudies. Tho
basic studies provide the cognitive, affective and psyphomotér skills which
all students needed in the instructional program and to fFuncticn effectively
in later life. #Minimum performance standards have been defined for manyvof
these skills and cvery student is measured against criterion-refurenced stand-
ards. 'The coynitive area includes skills in communication arts, mathematics,
listening qnd tninking; the affecfive area involves basic skills in intra- .«
interpersonal behavior; and the psychomotor area addresses perceptual, motor

vhysical skills. Students who need to develop their cognitive or affective

and

skills are provided a highly individualized learning program in a learning

center housed al a central facility. A physical fitness proyram is propared
. e

for each student depending on his needs and interests. It may be conducted at

& variety of locations throughout the ¢ity using facilities available at VMChs,

PAruntext provided oy enic [
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universitics, and neighborhood recreational centers. Extended studies involve

the "core” curviculum content in the natural sciences, the social sciences, the

Ny

humanitl ans! the arts. The instructional program in the Arts, for example, is

curried oun in roopuraniﬁn wlth the Art Alliance, a professional association of artistsg

in the cruy., it wravides o series of lectures and demonstrations in the majou

freids of art (e.a., soalpture, drawving) for all students. 7This reauired

tie rroaran ism [ollowed by individual and small grour work with pro-

fessional nn i ts in the area of student choice. Additional proyrams in science,

Soraros, anit ocacial studies are under development in coenjunciion with pro-

fowtonal arsoeciavions and Lndividual employers. The supvamuLtury studies

inciuc i edteasive variety of optional courses which are tailored to iudivid-

wal neends il sntorests. Different approaches were u§ed Lo provide o full

antte of ceticnal couvses for student choice. Throu§h thi contaration of the i,

sartlcivating coployers, qualified staff members for toacitiing small group sem-—

inars are Slentified for the formalized instructional axyects. Additiconal courses

are also availebic rhrough a comprehensive independent study ooogram usiteg, a

vartery ol currocaass rackages such as the United States Adr Forew Institut

(JEaFiy materiads, computerized courses developed by the School vistricht of
Fhiladel: iila, and othor opublished materials.

The purpose of the explorative education compeonent is co provide a

‘ broad view ol the world ¢f work in the context of a series of life situations.
Tweo diftevent %vyes of explorative experiencés are provided it the modeld.
First, gaveer exploration proQides students w;th a broad porspeuiive oI tho
soonumic systowm and career opportunities throﬁqh a structured sweyies of examin-
ations of employer clusters. A student explores a differcnt cluster area sach

term. A cluster is formed by three related employers; for example, the finance

cluster incluies a kark, an insurance company, and a brokerage housce. Other

ERIC

Aruitoxt provided by Eic:
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cluster areas include communications, government, health, manufacturing, research,
sales, utilitles, systems and logistics, Each student spends one or two days a
weaek at the eirpleyer locition for these cluster explorations. A World of Work
Seninar, conductoad byothe weoal chamber of Commerce, provides an opportunity for
sladents ro o shoire She Iy oclusiter experiences and problems and to discuss their

1. e o, ooreny exploration involves a study of the world of‘work
A oadic TiTe cLiiYe capdoa st ion, Wilch includes a study of many other aspects of
HERLEN TN Tt sarraclpate in g series of workshops ip living conducled at a

Gorcras iy e Tung-range objectives of these workshous nvolue e lpdng
SlLir it L ooeorn Lo owoe ledsure time effectively, to asiise wvwenity rights and
S tRE U G, e s e are for home and family lifo. and to colabe well with
fosuriotional provess involves small sroup wotivities Socoraned U
e o dare e 0fF ge ]V oand others, clarify values, develdornr cooetive pcrobloen-
colving e nloraes and foster self-motivation.

St rinae thass of the employer-based model o osrectaisac! anjucation

sxvtensive involvement with actual coroeayr ina Lite akills

Cdpeerioovron el oo)oots. The instructional design is agein oroanined Srodnd

e coinwong - = oe v spocialization and 1life skillys specializtion. Uirarn,
carear ospoenicllizo lon consiste of the two related kindg o0 lzaaning syperiences.
Tho internsiic 18 an intermediate step between the rather oo -l sioady of career
opsrtunisios of £ed in exnloration and the more detailed woris sxperience pan-
vided oo vesidensy. Lt allows a student the opportunity to work ab o selocted
cagslover Jeosation (L0 career arca of particular interast for a rw]dtivulé rief

pevioad of wiwe. Ghe residency is an intensive examination of o osnocilic-jen an

an cmplover cotving aver a more extended period of time.  Fhe snternshbip prevides

raftoer cemeral ol related skills; the residency includes the aonulsition of wove
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sophisticated work skills. A work/study plan for each internship or residency

is developed in ncgotiations between the students, the employer and the counseling
staff. Secondly, life shilisg specialization involves studeﬁts in activities termed
action yroups ard projects.  The acltion groups are desiqned:to hélp the student

dowelon and ait iy Lthe skills learned in life skill exploration. It focuses on

2

an cwainasion of saleotod Lesucs in contemporary life with a special emphasis

on rlanning and s lenentation of group action in response to identificd problems.

saves tine student in regular participation in tho ungoing work of

e actencies comsmittoed to souial action projects such as drua zddicticon reha-

iLaticn ~enrorg, community groups, clincs, etc. Acticn groups ond projacts

are usualiv conduciod under the auspices of public service agencios.

nortant issue in developing a career education program is the

whinh the educational activities are structured. liow wany dnstractional

noury should e renuired?  Should the program be organized te meet presensnained
ingr vuctionil objectives or be designed to allew maximum filoxibility for sounent
rhe e What ourricualun materials, if any, should he structed and seguanred?

Tn oontrast o othew employer-based models, RBS elected to start with @ relativeiy

]

tightly structured rrogram and to introduce more flexibility over time. Thuan,

Lhe 1rosont model imposes less structure than a traditional I STRGDI nrosram

H

bt moure siructure than many alternative school progfams.

Par best Laboratory Model

The emvloyer~based model developed by the Par Vaest Laboratory is definad

hy seven busiec foatures derived from USOE documents, analytic and cuncentual studies,
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aﬁd‘diseussions held with members of the Office of Education Task Force on Career
Education.

1) The emplover-based nodel is aicomprehensive rducational pro-
gram, combinirg academic, vocational, social and personal
preparatinn of the student. It is intended as an aiditional
option for hwe dunior-hiah and high-school student, rather
than as & supplement to the public school or other programs.

2) The vrogram is designed to attract and serve a cross-section
of youth, ages 13 to 18. It is not a specialized program for
a narticular subset of students, such as drov--mt, collaae-
pound, or economically disadvantaged, but is intended to accom-
nedate all of these sub-grbups. '

3y ihe oeducational program is not based in the existing public
schnols. It is controlled at both the policy leval and the
averationsl-management level by an organization catside the
nal:lic school system. Initially, this control iz provided
by ths Far West Lahoratory. As soon as practicable, control ..’
will be transferred to a consortium of public an:! jrivate
emrloyers—-—-those who supply the real-life settings «ud resources
ng=d in the learning process. '

4) iach learner in the program is exposed to a variety of careers
in ordar to provide reasonable diversity and substaential expori-
ence on which to base the selection of a caresy path.

5) The learning process is tailored to the individual student's
interests, abilities, pace, and style. Students participate,
in a real sense, in the planning of the learning progfam and

assuce increasing respons1b111ty for their own educ dtron.

O}  Laarning objectives for each student are in tnrm nf Ltqui‘cd
ur desiired compentencies with the educatlondl pxoqross bedny
judaed on the basis of ability to demonstrate thise SOmPee
tencies. "The emphasis. is on acquired skills and Lnowledge
rather than on the process by which they were acquired.

7). A major design criterion is to achieve favorable cost-bLencfit
relationships so that the requtdnt system 1s comparaole in
cost thh_tht publlc‘schools and is econom;cally feasihle.

The purpose of the Fat West Laboretory employer-hased model is to pre-

pare each student for the diverse roles of a competent'adult.f‘Students are exposed.

to-reaiél' e ex}erlences durlng thelr "school years" to acqulre the understandlnjs,

attltudes, habits, and skllls needed to. surv1ve and prosper in a comp]cx, rapldly

changing‘technoloqical:sqcietya " In terms;of.the,preparatien for choosing andf
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attaining career goals, the model focusses on self-awareness, self-sufficiency,
decisinn-making skills, social skills, basic cognitive skills, career skills,

s

and skills of employabhility.

Essential Tomponents in the Model

Fach of the employer-based models is based on a series of concepts or

propositions thar give further meaning to the model. A summary of these for each

of the two iliustrative coxamples is. provided below.

for Boetter Schools Model

in ¢ov Juping the model, a variety of problems wer: :ncountered.

Within the oontext of cvareer education and based upon research and problem solving

techricus.s, the foilowing six propositions were developed. First, caroesy odu-

caticn i a complete educational program designed for students with a wide range

of characteristics and interests. It is not designed for any cne elament with-

irn soctis

v, but instead provides a highly individualized form of edusation which

acmorredaton the o dAn Y all students and athtempts to relate thoeir edusation

LO Urows s SULUXIe L5 le and career.  second, vareer education even when conducted

by cm;lcyors; is not a radical departure from existing forms of w»ducation. Much

of khe sontent and procedures parallel the existing‘structure, but diff&rént
strategies, envitdhments, and téchniques are used to focus the entire cﬂuc@tionnl
gystem on a career orientation. Third, £he ultimate success of the ewnplover-

based model depcnds on ch&hqing'educational'folkloré, custom and law as ralatod

to stach issugs a5 taking courses bnly from éértified teachers, the school as the
locus of ail‘meaningful learﬁing, and the supervision of academic cradit by £he
educaticnal bureaucracy. Fourth, the educational experiences available to stulents
outside the formal school setting has never been fully éx?loitéﬁ.bf systematically

expicred. Communication, legal, and administrative barriers need to be set aside

BRI A riext Provided by R




rtofdetﬁrﬁLne the\eggent to which employers.één contribute to educé#ion.v‘Fifth,'
the emﬁloyer-bagéd‘moﬁei prov;des'an opportunity for prbéréss‘tdwafd curriculum
fusiqn and program integration. Sixth, the empléyer-based model provides an
‘altepnative-to,students and the pubiié school éystém. Potential is provided'td
reduce ovér—nrcwdind, refine cooparative edugation‘dtranqewgu~«. cerve as an
inteqgral as:ect Qf'pﬁh?u development,. enhance the quality < i breadth »f instruc-
tional ma;urials. axi . onread "'cn_j)e'n‘learning;I systems based oﬁ the -feal'wofld;
Jinee the RB? madel 22 a demonstfation i ﬁéi, PLo1 oumary ydal 15 te
estuai:lich and maintalr an operational program consistant wiph vhe propositions
ahave.  Phe Mesvy connltment ﬁd this aspect places long~range urriculum devel-

opmmnt uiforts i a secondary role.

Far West Laboratory Model

vhile similar in many regards, the Far West‘LaboraﬁEry employer—
hased model placns far greater emphasié on curriculum deve loprent and inaetyruss.
-+ . . . .
tional and iecarner systems. The emplbyer4based curricplum i based on a.set.”
of =ix characteristics that define this alternative model. Firut; the curric-
ulum integrates voéational, avbcatibnal and leiéure»pursqits yith uthér intel-
lectual, social, and_personai development areas (see Figuf%»?). 'QQCOHd, the‘
madel i's desiuned arouﬁd theiindividgal'leérﬁer fdther_thén:beinq bu;lt aroﬁndi
.indiuiduai claﬁses of studepts; Not only'are individual;lééﬁﬂing ratés agd

styles observed, but the content and context of the expericnce ar: tAallored to
fit the individual. Third, the curriculum is based within the runctiona:
context of real life situations.  Experiences are bascd on "here and now'

factors in an attempt to better prepare for the future. Fourthy tie educational
: : : PI e , hainbeth _ Hac

experiznces in e nedel are performance based. Fifth, . the ¢urrisuluwe experi-

‘ences are prlanned, nrogrammed, and monitored on a partnersiip basis involving




\f-g TTady ‘STOUTTTI ‘OBEOTUD

eged ‘76T
waTsSodwAs

..zoav.mw,oowwm yoxess3ay TeuoTjednpd NOM.Amem,.oﬂu 30 mc#....,om?m ._”,mdﬂcm 0:».. 4B uoTjednpg I82I€D ﬁ,o

poxedaxd ,‘(H0dd) uot3eonpd 1591ED paseg - xekoTdws, ‘UOSIGIVA AT PUP AUJBRUES

t
~ I IR JARGS
o~ ‘alaupra 38,
1 . canoLs Ayl AudtMA4
: 3wy
. 1384400 pue (AN .,
Ciaguae 03 ¢laradste nasl g deey
1danouh B3 0 SIEQEIN 4O 13115,4MININD WD Ay,
T tpugtlidap e DPue 0
f ) : . o ) . ‘ayeniere
| On0UE B U TEDINDARI BA--BIh €) MOy AS juT- MOV} [N I
: : . uoy3MasG Uy dAtS pue 336
) 3 B0 \epaq djytipea
Tiyeiaquem SAOAD !:mmw 3 Staata. SOPAL 0 Put Siles
114 G0
, : _ ;jaor
b : anu|
2 PR —-co.—ul!w 3 ¢jgA
' N
e . ucllc.!..!. {swossad = 21801 0. SIS
T emaeyenade=)13s JOJUWNH o L ey ane . Wiwe
s wbon i s ot/ eies 2 10 MU ¢
. . 1
abway-4 (o @A}d;e0d “ 82133 Dy d ) Aac,: .4n o Gupan '
o : oudced won b3 \\ |4 1egiBA) 5i1Ens WOIIEIUNEND
v a1l . © J0 JxBINO3 N : / PERLE T = -
T Viyaasnad Y {s24344127y dnt anzapul) . X PP YIYL
N L 7 1 S Wit Wtz gainiia preciung A ER TR TIUE0S v Sil 1% eyt
$upy08 U033138p 40 [TEaTIntay7 [#u6130304 313101 . e
. . . : S Tond, 30000 3A L1190
swollynils 341 .
% /4ITWVI IANLVINISTO N

30 3TN _-ch..i ETEIEToRY |

. : e RN
7500130008 2406 JC U0 Uj PAIIPLIE Tily 1Y (BAd, LTI
- - P06 s 33pryick put il .

Wasl PRIdILIF-FL3S Ui PALIRIIT SHLINS t._V-__cuﬁ.....mu.u
T{PATIF  BT-41F) WILINLD ABNAD 0430 0 PESEENIAY.
ﬁgaw—u,..‘...Eo:u“.n.»o..u:ow:Hm.pv ,w»~mwmu.¢....,v.\fl&lon...c.~
o,ema—.uuvcam O VT RERRLIR 2 v RN

[Bu1S4a 2/ (PUOLTRIGAY  jET IF DA

TVINT 3N VadigV: 85,007

e e e St <t e arePd

~ -

33,

e A Y ot e

(AdO0LYVYOEYT LSHH
VoOSLOTLVING3
anyrd

L | SRR
o R EIT IR TRERREREE

N EER R
L :

C-

A uitoxt provided by exic [N

d

Q

E




- 28'f

El

the learner, staff and othe£ reéource perSonnel; éi#th, respdnsive learning
environments are created that extend fhrdughout and beygﬁﬁfﬁﬁgﬁimﬁédiate
community, |
The  curriculum characterized above is bbefationalized thrégéh the

cactivaticon and interacticn of the instructionai and learner's system. The

«nd result of the instructional system is the aVailability of a wide Qariety
of learning opt crrunitiss. Through é procéss specification, the content ié
definad as the detatled module level by performance or experiential objectives,
opjective relative measures, and prerequisites. Alternative actiQiticsare
srovidoed as means of attaining the objectives. An information syﬁteh is used‘
‘tu Lravide (riormation concerning people, maferialé, pr0cédures anrd areas
availabio RIS mudel to organize the resources, environmernt, and ‘pro-
cndurwu‘fu: rotential learning activiiies. The learner's system 1s ugwd to
introduce suructurns, operational arrangements, and resources by which the
leayn.r's n:tivit{es can be planned, programmed, implemcncod,.and monitcred.

nese ariivitvioes are failt on the informational system and organisced inte a

situasional scliome o form a “student experience trail.".

HOME /COMMUNITY~BASED MODEL

In July, 1971, the Educational Development Center in MNewton,
Massavhusetes, was awarded a contract from the U.$S. Office of ducation tv
carry out a program of research and technical support relating t¢ 1 home/

community-based model for -career education. The initial effort was concerned

“with the identification of potential target populations,. forms the model take

e,

for these vopulations, and an analysis of similar programs.’ Bas=zd on this

preesoior research,. it was decided not to proceed with a national television




version, but instead to undertake a pilot in one or more cities to test the

.

feasibility of the home/community—based model that had been developed.

overview of the Model

The home/communi ty-hbased model consists of a comprehensive career-
orientad proyvem centered on individualized learning programs. it relies
strongly on supeovrt By osrcer dovelopment centers locatﬁd in the community
which provids tularis!, testing, and referral services aimed at idontifyinq
and develoniny ooer interests. Although the character of the model is

floxab v -ono ived Lo the extent that it can be shaped by the interests of the

cormunL by, tow wenmential components retain the same comprehens v carecer edu-
caticn bags, coungelin: and tutorial services, and a multi-med o appare

syster.  Thare are fouvr underlying assumptions of the home/commini:y-vase. nodel,

.
-

frerse are substantial home/community-bas: § adj.d. e U = e
1n:, women, young people in transition -

R

g e

I

v » 2 career edunnt fon, and who oo St themselres of
existing resources for career education. '

N dhese romalations may be reached through the mags moedia - in

sartitalar, through the use of television, radic and the raess.
3V rhere is oa limited but ehpandable capacity on thue part of
ieting service network (community collages, cuntinulng
slucation programs, volunteer organizations, and thie lihe)
v respond to these people around career education issaes,

vhe

1)  There is a need for a central switching process o connact
existing career education service agencies to one ahother
.1 to the career s-lucation interests of home/nommunity—
baced bonulations.

The: specific. goals of. the home/community-based model are to:

1)  Reach home-community-based populations presently not using
carver 2ducation resources.

2} Involve substantial numbers of them in career oducat:on and,
by doina so, to expand their options for entering into the
life of the community - through occupations, professional
emplovient or through sustained volunteer activit

{ . T LTS k- S D)
0 : .+ . ratler, "The Home/Community-Based todel. “A Paper Prapared
for a Symposiwn on Carcer Edui«®ion ot the Annual Meeting of ' “merican Educa.
. ' . i o : : . _ R S ¢}
N tional Research Association, Chicago, Illinois, April 3-7, 1% 2, i. 2.
. v
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iiel; agencies and individuals in the community, who could
provide career education, to gain access to thesc populations;
to integrate their efforts as they do so, and to becoine
increasingly rcsponsi&e to the emerging career cducation needs
of these. populations.

fdentify those neceded resources that do not exist in the
comsund ty, aml! to recommend to the appronriate argencies, the

divsirlocment oy provision of these services.t

s i the Model

et -l e based on the premise that existing agencics are not respon-—

iroeereo s and educational needs of the home/cnmmurity=based popa-

Jeasinility testing of the model is accountahle oy the davelop-

cpertoovd activity styles that facilitate he roeduction of

dirflculiics associated with the coordinatiun oi cxisting wencles

anpd rvovido the base for the establishment of new mechanics.

in an attemnt

COMRnL L Ty am e

on the use

e

central theme of the model is to orchestrate the various rosources
te. roach and respond to the‘career educat . on nemis of the home/
fronulation.  The essential components in this rospect are bused
st wedia, the bringing together of existing carcer education

o establishment of a central vehicle to carry out network func—

The mass media serves to attract the attention of home/
comnunlty-hased populations, probe the career cducation
interests of these populations, and generate feccback
about thelr needs, provide information about existiny
carcer lucation resources, and inculcate cortain skills
rulated to engaging in career education.

the coordination of careér education agencies brinus them
tojether to coordinate their efforts to roeach home/coa-

~munity-hased populations, tackle problems of accessing
the taraget wopulation, identify and attem;t to fill caps
in service, and-respond effectively to the cmerging

career education interests.

11}'_}2._'1_(1, 3. 2-3.



3} The establishment of a central vehicle (the Career Edu-
cation Extension Service) carries out the network functions
to receive and interpret feedback from home,community-
based nopulations, refer individuals to existing agencies,

TN identlfy problems of access and aid in their solution,

' identifr services gaps and assist in meeting them, gather
armi disceminate information about promising approaches to
carewer education and the effectiveness of existing an-
nreaches, and'systematically integrate all of the .pove.

RES1DENTIAL-BASED MODEL

Tie residential-based model utilizes. many of the comronents prevelant
in the other models, while developing around a total involvomernt, self-contained -

aduciaticnai uommunity.  Funded through the Mountain-Plains Bducatich and lco- .

romic Development irocram, Inc., the career education . program is designnad for

rural families in idaho, Montana, Nebraska, North Dakota, $cuth Dakota, and.

Woomina., Tts focus is to provide individuals and entire families an:ooportunity !

:

to imorove their cconomic, social, and personal status throuch .a pursonal'aff@c—

rivoncss and home Life skills approach. This research and developrent progzam.
is located along with other federally funded projects at Glasgow Air Force Base
néar Glasaow, Montana. Complete recreational, educational, and other reguired ..

facilities and services are available on the Base to‘partici;antsbin the pro-

grai.

Gverview cf the Hodel

Ye tenper ain-Plains residential-based model is aimed at providing hoth

N L famiiy and educaticoat services. Participants in the program come from resi-

dents in the six involved states. Moving expenses to Glasgow for the family arc S

maid for by the program with the rarticipants maintainigg complet? responsibility

A

for expanses incurred while in the program. These are minimal as the forty

dollars oer month for rent, including-utilities, indicates. Stringent require-

P




ments are‘méintained to insure thatbgach hgad Séythe household.pérticipates a
minimun of forty hours per week and that{tﬂf séouse is involved a minimum of
. : tAa , .
twenty hours per week. These schedulés are prepared cooperatively with the
staff and the participants.
Successful completion of the program is based on the completion of

all-instructiona1 areés phat are part of each area of study.. There are ﬁo

two prdqrams exactly alike with each varying according to the goals, interests,

and needs of the student. A period of nine to twelve months is expected to

complate a typical nrooram that might include health, consumer buying, budgeting,

letsure Skilis, counseling, career guidance, problem. solving, ﬁath and communi-

cation skills, and occunational preparation in the selected area. Those such

experiences L. the program attempt to provide motivation to continue eduzation;
'duidanre for future education and employment; personal, martial, occupationai,

and child counsciiné; basic and foundation courses for further career prepar-

ation and skiil develoument; and a work/edcuation partnershin.

Essential Comronents of the Model

. The ?esidential—based model is based on two major compenants that
unite the family and educational environments. While described separately under
Family Scrvices and Fducational Services together they form a totally self-

contained educational community.

Pamily Services

Uron acceptance into the program, the two-pronged approach bgqins in
tbe'residential—hased,quel with pianning and consultation with stat{ members
in the Family Services Division. Based on arn identification’of nceds and skilds
and knowle&ge required to meet these needs, progfams including counseling, houwe

management, health cducation, recreation, and early childhood education are

ERIC
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developed. These programs assist family ﬁembers to improve their personal skills
and increase their ability to benefit from opportunities availa£le in their home
communities and to improve their life sfyles.

The amount of emphacis placed on each of these areas varies with the
needs of the family. Somé aspects of each area ;eceive equal attention through-
out the duration of the program while others are provided in concentrated blocks.
For example, counceling services and home management emphasis permeate the parti-
cipants exveriences by providing assistance in personal decision making, prepaf—
ation for émp]oyment, self—understan@ing, and activities, such areas as ig

Cmoney manacgensnt, meal bianning, home care, and home planning to meet persohal
and family needs. While health education foliows the same basic patterﬁ; major
emphasis is placéd on such areas as health awareness, first aid, dental hygienc,
accident ﬁrevention, and home care of the ill duxing the first two wmonths. 1In
a similar manner, recreation and early childhooé education are integrated ipto
the entire program. The earl& chil@hood program is mandatory for all pre—schobl
children and all mothers that are not heads of # household. This cooperative
app;oach provides ¢ducational and nutritional programs for the children and edu-

cational experiences for the parents.

Educational Services
The educational services component of the program is designed around
three integral components. While described singularly, each is used to re-

inforce and support the other.

Career Guidance. This aspect of the model is designed to assist the
student develop a completely planned and individualized educational program.
The focus of éa:eer guidance is to assist the participants to learn more about

the world of work so they can determine and select potential carters, develop

ERIC
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approptiate work atéitudeé, and gain first-hand experience in work situations.
This process combineé occupational guidance (aptitude tests, interest inven-
tories, and occupational exploration), work experience; and career development
that utilize staff and community resources.

Foundation Education. The basic courses and experiences provided in

the foundation courses are designed to fulfill skill objectives in mathematics
and communication that are inherent in successful completion of the selected
carecr field. Wse is made of nationally standardized tests for placement pur-
poses and Lo ingure uroper emphasis on the development of the resuired compe -
tencies.  Thoe program aiso utilizes GED and CLEP examinations in this process.
A third instructional element in this area is problem solvihg, whih is aimed
at .reating a learniny cpvironment Qﬁé}é adults deal realistical}v with indi-
vidual rroblems. It incorporates both individual and group-centared activities

that mahe

v

use of tapes, records, video tapes, and other multi-m=zdia.

Carser Preparation. Five broad instructional arcas have been
developed to nrenare the participants for a caxeer in one of the fimlds related
buildinyg trades and services, educational mobility énd trangportation, aund

of fice education. The_courses used in designing a program for an individual
vary considerably and frequently cross all five instructional areas. TFor ox-
ample, an individual in building maintenance takes courses in carpentry, elec-
tricity and plumbing while at the same time elects to take welding and small

enyine mechanics so emoloyment is possible in a resort area. Courses in lodn-

ing, office education, and social services may also be selected.

LS

CONCEPTS AND PRECEPTS IN CAREER EDUCATION

The major career education models have far greater conceptual:  com-

.plexity with more inputs than found in the vast majority cof programs currvently




in existence in the public school systems. The models are based on the
identification and analysis of majox components required tc adapt the present
curriculum patterns into a common theme that is consonant with the goals of
career education. Career education demands a reassessment of the total edu-
cational System in terms of new goals that premeate all educational programs.

An analysis of the four models reveals several concepts and numerous
guiding precepts that are inherent in}the career education thrust. In summary,
some of the major concepts within the context of career education are to:

1} Redircct the goals of the total educational system around
a wareer orientation with real-life experiences.

2} Truse the entire educational‘system into a unified, com-
prehensive approach to provide an educational continuum
tor all youth.

3) Provide egual and continous educational oppor tunity to
#11 individuals in society.

4) 1nvolve all segments in the .community in a total educa-
rional effort and partnership.

5) FErhance knowledge of self, facilitate self-actualization,
and ortimize career duvelopment for each individual.

6) Utilizec evaluation, experimentation, demonstration, and
curriculum development research models to refine the
sysooem.

7) Develop alternative instructional systems, learning systems,
-instructional modules, and approaches to individualize
the learning process.

8) 1lntegrate career guidance with the total educational
environment so all educational personnel share in its
responsibility.

in support of the concepts the following precepts are provided as
illustrative guides that expand and give further direction to career education
by nroviding:

1) Approaches that unite students, parents, educational per-
sonne! and individuals in the community.

ERIC
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2) Information and experiences that represent and simulate
"~ the world of work.

3) Experiences that guide the student through a develop-
nental process of career awareness,  orientation,
exploration,- and preparation.

4)  performance-based programs that deal with the affective,
cognitive, and psychomotor domains. ‘
5}  Research-based elements, instructional materials, and
curriculum patterns. )
. &
H5Y  Care.e: irvevest, development, and preparation activities
as a major motivating force. :

ERIC
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